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We are pleased to present this Guide to
the ACEG framework for careers and workrelated education. It is intended to be a
complementary source of practical help
and suggestions for careers education
professionals when using the framework
for devising and developing programmes
of careers and work-related education in
their school or college, both as taught
subjects and across the curriculum.

The Framework and this Guide have been developed and
produced by the Association for Careers Education and Guidance
(ACEG) and together they are intended to help raise the quality
and breadth of careers and work-related education for young
people. Following the Department for Education’s decision
to remove secondary schools’ duty to provide careers and
work-related education from September 2012, we feel it is vital
to continue to do all we can to help and support schools in
continuing to offer these vital components of the secondary
curriculum.
ACEG itself provided support to careers education specialists in
schools and colleges between 1969 and 2013. It continues that
support as an important partner in the new Career Development
Institute which brought together four professional associations
(ACEG, ACPi, ICG and NAEGA) and opened its doors for business
on 1st April 2013. Although this means that ACEG is no longer a
separate organisation, we feel that the Framework and Guide are
fitting legacies to the work of ACEG and are confident that they
will continue to be promoted and developed as an important
element of the CDI’s work.
We give our heartfelt thanks to ACEG Executive and Consultative
Council members who have contributed to the creation of the
Framework and Guide – in particular Anthony Barnes, Kath Wright
and Debbie Godwin. Their combined wealth of knowledge and
experience have been invaluable in producing this essential
toolkit for delivering high quality careers education and guidance.
Vince Barrett, ACEG President 2011-13
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1. Introduction
education prepares young people for school-to-work
transitions.” Employers whom we met in Bradford were
unanimous in regarding young people as lacking in soft
skills and knowledge of the workplace - exactly the sort
of skills that careers education and WRL were in place
to provide. This was echoed by the CBI, Business in the
Community and the Association of Employment and
Learning Providers. Young people also spoke to us about
the benefits they gained from work experience.
108. The Government’s statutory guidance says that
“schools should consider a range of wider careers
activities such as engagement with local employers and
work-based education and training providers to offer
all young people insights into the world of work”. The
wording of the guidance was criticised by witnesses for
being permissive, leaving it to schools to determine the
extent to which they will include such activities.

The rationale for the framework

The ACEG framework for careers and
work-related education was first published
in April 2012. It is a grid of outcome
statements for seventeen areas of career
and work-related learning at KS2, KS3, KS4
and Post 16.
The framework stems from a belief that career and work-related
learning should be an integral part of the curriculum for all
learners. It is also in part a direct response to the regrettable
decision by the Department for Education to remove the statutory
requirement on schools to provide careers and work-related
education (September 2012). Successive reports continue to attest
to the importance of this aspect of the curriculum and to the
problems caused by schools that make inadequate provision for
careers and work-related education.

A sample of recent reports
106. The Education Act 2011 also removed the statutory
duty for schools to provide careers education and
work-related learning (WRL) was removed by statutory
instrument in August 2012. The dispensing of WRL at Key
Stage 4 was a recommendation in the Wolf Report but
when put out to public consultation, 89% answered “no”
to the question of whether work-related learning should
be removed as a statutory duty. Careers education
was removed as a statutory duty without any public
consultation.
107. We received evidence from various sources which
supported the need for careers education and WRL.
We were told by The Work Foundation that “careers
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109. The Government’s decision to remove the statutory
duty on schools to provide careers education and workrelated learning has been heavily criticised by witnesses
to our inquiry. We are persuaded of the benefits of
both these former provisions and we recommend
that the Government’s statutory guidance to schools
is strengthened to require schools to provide careers
education and work-related learning as part of their duty.
Education Committee - Seventh Report. Careers
guidance for young people: The impact of the new duty
on schools (January, 2013)
http://www.publications.parliament.uk/pa/cm201213/
cmselect/cmeduc/632/63202.htm
“ASCL and AoC strongly encourage schools to continue
to provide careers education, alongside independent
and impartial careers guidance, for the following reasons:
• Pupils will need to be equipped with the knowledge
and skills to make effective use of the careers
information, advice and guidance provided.
• Careers education helps pupils to acquire the
knowledge and practise the skills they need to find
opportunities, make successful applications and
manage smooth transitions on to the next stage of
learning or work.
• Without robust careers education, pupils do not have
sufficient knowledge and understanding and therefore
guidance interviews are neither cost-effective nor
useful; they become remedial careers information and
education sessions.”
(Putting Young People First. ASCL/AOC. April, 2012)
“Schools have a moral responsibility to ensure that
young people leave school with the skills, knowledge,
attitudes and attributes to manage their life, learning
and work. Young people’s understanding of career and
progression routes, as well as their level of preparation
for the workplace, supports their ability to progress
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effectively within learning and the labour market, and
consequently underpins social mobility and economic
efficiency. In this, as in many other respects, schools
now have greater autonomy than ever before. This
paper presents a framework within which schools can
consider their approaches to careers work. It argues
that there are considerable advantages in considering
how the concept of ‘career’ can become integral to the
mission of the school, and suggests that approaches
that integrate a varied menu of career learning activities
into the mainstream curriculum (e.g. the curriculum-led
approach described above) are more effective than ‘bolton’ approaches to careers education.”
(Careers 2020. Options for future careers work in English
schools. T. Hooley, J. Marriott, A.G. Watts and L. Coiffait.
Pearson, 2012)
“Good CE/IAG can have a positive effect on soft
outcomes for young people, such as improved attitudes,
self-confidence, aspirations and decision-making skills.”
(A review of careers professionals’ involvement with schools
in the UK. Tami McCrone and Caroline Filmer-Sankey.
NFER, 2012)
“This review of the most robust evidence on the
impact of education links with employers specifically
focussed on measurable impacts. We found that:
There are positive impacts of employers’ involvement
with education. However, there have been only a few
studies that provide us with evidence of a measurable
improvement in grades, or other measures of students’
attainment.
Other positive impacts include preparedness for work,
developing job and work skills, improving work-based
competencies, attitudes and behaviours, enhanced
employability and higher initial wage rates. Although not
directly related to student attainment, the authors would
argue that these findings provide valuable evidence of
the impact and importance of business involvement in
education.”
(The Involvement of Business in Education: A Rapid Evidence
Assessment of the Measurable Impacts. DCSF, 2008)

ACEG hopes that the framework will inspire schools and colleges
to design and plan more ambitious, engaging and worthwhile
programmes of careers and work-related education for their
learners.

The learning outcomes approach – benefits and
cautions
Outstanding careers and work-related education can improve the
lives of individuals and their families. It can also help to challenge
injustices in wider society and have a positive impact on the
country’s economic prospects. Realistically, although it can make a
difference, it cannot make all the difference.

5

Careers and work-related education has not always lived up to its
potential. Repeated initiatives to raise its profile have not always
been matched by a sustained improvement in performance
across the education sector.
The ACEG framework, by focusing on outcomes for learners, aims
to break this cycle of under-performance. Learning outcomes ask
important questions of our practice:
• What should children and young people be learning in careers
and work-related education?
• How can we achieve improved career and work-related learning
outcomes for all children and young people?
By itself, the ACEG framework will not ensure success. The
report by Estyn on the patchy progress in implementing the
2008 framework for careers and the world of work (CWoW) in
Wales shows how difficult it can be to achieve outcomes for all
learners (October 2012). The inspectors highlight the need for
schools to assess learners’ skills and knowledge consistently and
systematically. They recommend that schools should:
• measure the impact of activities on learners’ attitudes and values
or skills in a range of contexts
• make better use of existing available data
• take account of how well pupils’ decisions enable them to
succeed in sustaining their progression choices
• use ICT to support the tracking of pupils’ achievement and to
enable online assessment
• use appropriate data, e.g. the number of guidance interviews
that are carried out in a school cannot be used as a measure of
the success of the CWoW programme
• adopt clear and common evaluation criteria to highlight best
value for money and the best impact for pupils when relying on
external partners to deliver parts of the CWoW programme
• enable governors to develop a role that supports the strategic
planning of CWoW
• use the Careers Wales Mark award to ensure continuous quality
improvement, e.g. completing quality audits enables schools to
be clear about the effectiveness of their implementation of the
framework.

See:
Informed decisions: The implementation of the Careers and
the World of Work framework (Estyn, 2012)
http://www.estyn.gov.uk/english/docViewer/258012.3/
informed-decisions-the-implementation-of-thecareers-and-the-world-of-work-framework-october2012/?navmap=30,163,
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Curriculum links
Careers and work-related education in the curriculum provides
contexts, resources and opportunities for:
• spiritual, moral, social and cultural development
• personal and social development
• health education
• active citizenship

‘careers influencers’ including learners themselves, parents and
carers, other learning providers, and business and community
organisations.
Work-related education enables children and young people to
learn the knowledge, skills and attitudes that will enable them to
understand and succeed in the world of work. It makes extensive
use of employer engagement to deliver active and experiential
learning activities in and beyond the classroom.

Overarching aims

• academic, applied and vocational learning
• skills for life - especially the development of lifelong learning,
• sustainable living, personal finance, enterprise and employability
skills.

Definitions

Careers and work-related education share close and overlapping
concerns which justify the development of a single and integrated
framework. The ACEG framework has three overarching aims:
• Developing yourself through careers and work-related education

Careers education, for individual and groups, focuses on career
learning, teaching and assessment. It enables learners to
understand themselves, get information, explore opportunities
and develop the skills they need to manage their careers.
Career(s) guidance, for individuals and small groups, focuses
on careers information, advice and support. It may include
counselling and coaching. It enables individuals to accomplish
the unique tasks and issues they face in making progress and
achieving their aspirations.
Careers education and guidance rely heavily on collaborative
and partnership activities and interventions between a range of

• Learning about careers and the world of work
• Developing your career management and employability skills.

Areas of learning
The framework focuses on the knowledge, skills and attitudes
that children and young people need to make a success of their
careers and working lives now and in the future. It is structured
around 17 areas of learning that represent the ‘big ideas’ in
careers and work-related education. These big ideas reflect
our understanding and explanations of what is or can be most
effective in career and work-related learning. The areas of learning
are summarised below.

Developing yourself through careers and work-related education
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Self-awareness

Realistic appraisal of their qualities and skills, roles and responsibilities, values and attitudes,
needs and interests, aptitudes and achievements enables individuals to make informed
choices, assess their suitability for opportunities and identify priorities for their own
development. It provides the foundation for building self-esteem, personal identity and
career wellbeing.

Self-determination

Self-regulation and taking greater responsibility for the things that they do and that
happen to them enables individuals to develop their sense of career agency, adaptability
and resilience. Self-awareness enables individuals to make sense of their own story. Selfdetermination empowers individuals to improve their own story and to imagine possible
futures for themselves.

Self-improvement as a learner

Understanding what they have learned, what they need to learn next and how they
learn best prepares individuals for lifelong learning in careers and work. It fosters positive
attitudes to learning and the skills of planning, review and reflection.
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Learning about careers and the world of work
Exploring careers and career
development

Career exploration promotes curiosity, opportunity awareness and a more positive attitude
to the challenges, risks and rewards of careers and working life. A better understanding of
career processes and structures enables individuals to make sense of their own careers as
well as the career experiences of others.

Investigating work and
working life

Investigating the meaning and nature of work helps individuals to understand the benefits
and drawbacks of working life. It complements career exploration.

Understanding business and
industry

Understanding business and industry enables individuals to find out how businesses
operate and to appreciate their role and impact on social and economic life.

Investigating jobs and labour
market information (LMI)

Individuals need to know how to access and analyse relevant and appropriate job and
labour market information when they are ready for it.

Valuing equality, diversity and
inclusion

Individuals need to learn that society’s commitment to equality, diversity and inclusion
benefits them and others by opposing the damage caused by stereotyping, discrimination
and prejudice. It also enables organisations to make the best use of the full range of talent
available.

Learning about safe working
practices and environments

Learning how to keep themselves and others safe in whatever working environment they
are in helps individuals to maintain health and safety standards at all times.

Developing your career management and employability skills
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Making the most of careers
information, advice and
guidance (CIAG)

Individuals need to learn how to recognise trusted sources of information, advice and
guidance and how to make effective use of all the sources of help and support available to
them.

Preparing for employability

A priority for children and young people is to gain the skills and experience that will enable
them to get jobs and sustain themselves in employment.

Showing initiative and
enterprise

This area of learning encompasses everything from becoming a top entrepreneur to showing
initiative and enterprise in everyday life. It helps individuals to learn about risk, effort and
making the most of opportunities.

Developing personal financial
capability

The increasing cost of training and further and higher education makes it essential for
individuals to know about managing their money. They need to know how to make decisions
about spending, saving and investing to ensure their economic wellbeing now and in the
future.

Identifying choices and
opportunities

Using networking, negotiation, information and evaluation skills enables individuals to
maximise their choices and opportunities, including those that are unforeseen or unplanned.
Individuals need to be able to recognise suitable progression pathways and qualifications.

Planning and deciding

Decision-making involves getting information, clarifying values and preferences, identifying
options, weighing up influences and advice, solving problems, anticipating future decisions
and having a ‘back-up’ plan. It also involves being able to cope with chance events and
unforeseen consequences.

Handling applications and
interviews

Promoting themselves in a way that attracts the attention of selectors and recruiters as well
as managing the applications process involves developing a range of self-presentation and
marketing skills that individuals will need throughout their lives.

Managing changes and
transitions

Plans and decisions can break down if individuals fail to prepare for the career moves
they need to make. Awareness of how to cope with life changes and transitions, partly
gained from reflecting on previous moves, can support lifelong career development and
employability.
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Career development across the key stages

The increasing complexity of the learning
outcome statements from KS2 to Post 16
reflects the changes that children and
young people go through as they develop
their ability to think about the world of
work and their own career development.
• Key Stage 2

valuable way of enlarging their vocabulary and understanding
of publicly-held concepts about careers and work as well as
developing their literacy and numeracy skills.
It is also important at this stage to tap into their real life
experiences and concerns. Pupils feel strongly about injustice
and will readily understand, for example, that child labour robs
other children of the chance to experience career happiness and
success. Some pupils will have seen first-hand the effects of stress
on parents or other family members caused by worklessness, lifework imbalance and workplace bullying.

Primary children’s career thinking is dominated by ‘pure
association’ and ‘magical thinking’ (Howard and Walsh, 2011). A
classic example is the youngest girl to join Mensa (aged 3 years
and 9 months) who said that when she grew up she would
either be a ballet dancer, a lady doctor or a mermaid. A child’s
understanding of choosing and getting the job they want is akin
to the role of play in their lives – they can just make it happen!
They have no real understanding of routes into careers or of how
to turn dreams into reality. At Key Stage 2, however, they can be
helped to think about the tasks and skills that a job actually entails.
At this age, they can also develop the capacity to understand the
amount of education and training required to do different jobs
which is why ‘aim higher/widening participation’ activities are
highly appropriate for this age group.
Children will also be able to identify future possible jobs for
themselves at this stage but what those jobs are depends heavily
on the amount of knowledge that they have, their level of
exposure to stereotyped thinking about occupations and their
own orientations, i.e. what their concepts of adulthood, gender
differences, prestige, social class, ability and personal identity are
(Gottfredson, 1981).
A good test of the progress children are making in their career
development is to ask them for a reason or motivation behind
their current preferences. Children who have done little thinking
about career and work-related learning will either offer no
explanation or confuse cause and effect.

• Key Stage 3
The framework recognises that pupils are making good progress
if they can explain the requirements of a particular job that
appeals to them and if they can mention an interest or skills that
they possess to justify this as a choice for them. It also focuses
on helping pupils to understand different viewpoints about
careers and work besides their own and to open their minds to
new possibilities. Pupils at Key Stage 3 benefit from activities
that support personal reflection and help them to focus on what
they have to offer in career terms and not just what they want to
take, i.e. to see themselves as providers of skills and expertise that
employers want and not just as consumers of careers that take
their fancy.
This is a great time to help pupils become connected with their
communities and to understand the work that needs to be done
to sustain the community in which they live. They can identify
readily with former pupils who are 5-10 years into their careers
through alumni networking. Exploring the world of work is a
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• Key Stage 4
At Key Stage 4, pupils can develop their capacity for self-reflection
and realistic appraisal of their choices and opportunities.
The formation of relatively stable, long-term occupational
interests is also a feature of their development 15-19 that can
be accelerated by well-designed careers and work-related
education programmes. Although their understanding of their
own capacities is becoming more realistic, unrealistic aspirations
remain a problem for some.
Careers and work-related programmes can help to develop
their reasoning about career progression. It is still largely onedimensional at this stage based on faith in relatively simple
matching processes and sequencing of events that they expect
to fall into place. Learning at this stage which focuses on how to
respond to influencers and chance events (‘happenstance’ and
serendipity) is particularly helpful. Pupils need help to understand
the psycho-social as well as the physical and economic impacts of
their choices.
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• Post 16
Young people at this stage of their development are capable
of abstract reasoning to show that they understand career as a
dynamic process (Howard and Walsh, 2011). They can begin to
use systems thinking to make sense of the complex interactions
between self, role, relationships and situation in terms of career
choice and progression. Well-designed careers programmes
develop students’ abilities to strengthen their career adaptability
and resilience, solve problems and develop robust propositions
relating to career choice and attainment. This has become even
more important as education and labour markets become ever
more difficult to navigate.

Learning outcomes and exemplar activities
Learning outcomes are the products of learning experiences. They
are usually expressed in terms of knowledge, skills and attitudes or
competencies. The approach adopted in the ACEG framework is
to emphasise that:

• the outcomes in the framework are end of key stage
expectations of what most learners should know, understand
and be able to do at that age/stage. Some learners will not
progress as fast while others will be able to exceed those
expectations. For this reason, it may be appropriate with some
learners to look at the learning outcome statements in other
parts of the framework in order to focus on their needs
• learners need to understand the wording of learning outcomes
and the ACEG framework has been written with this aim in mind;
but it might still be useful to ask learners to put some of the
learning outcome statements in their own words
• achieving these outcomes will be the result of two-three years’
learning experiences and development. Planned ‘multiple
interventions’ will help schools to give learners the opportunities
they need to achieve these outcomes.
The learning outcomes in the ACEG framework are reproduced
here together with examples of activities and interventions that
can help learners to achieve them.

Key Stage 2
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Learning outcome statement

Activities

1

describe what you are like, what you are
good at and what you enjoy doing

• Children describe themselves to their e-pen pals
• Children keep learning diaries
• Children do card sorts to identify personal attributes that are ‘Like me’, ‘Not
much like me’

2

talk positively about what you would like
to do

• Children draw or write the things they would use or wear in a job they
would like to do and talk to someone about it
• Children imagine that they have three wishes

3

identify what you like about learning
from careers and work-related activities
and experiences

• In circle time, children talk about what is different about learning from a
visitor rather than a teacher
• The class give an assembly on what they gained from visiting a local
university

4

be aware of different ways of looking at
people’s careers and how they develop

• ‘Who am I?’ quiz. Teacher reveals ten clues, one at a time, about the career
of someone known to the children who have to guess who the person is.
The teacher uses this as an opportunity to discuss different career patterns
and structures
• The children describe the career of someone they admire either in the
style of a story or in the style of a journey. Afterwards, they compare the
different treatments

5

be aware that people feel differently
about the kinds of work they do

• Children interview visitors about what they like most and what they like
least about their jobs
• Children distinguish between ‘paid work’ and ‘gift work’, then ask a few
selected people how they feel about both kinds of work that they do

6

describe a local business, how it is run
and the products and/or services it
provides

• Do a project on shops and businesses in the high street
• As part of a healthy eating project, a local chef and restaurant owner
comes into school to do a talk and demonstration, then judge a
competition where children plan their own menus

7

describe the main types of employment
in your area now and in the past

• Children use ‘then’ and ‘now’ photos of local workplaces to discuss the
changing world of work where they live
• Children attempt a simple classification of present-day occupations that
they can find within 200 metres of the school
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be aware that you have the same rights
to opportunities in learning and work as
other people

• Children write their own accounts of news stories about discrimination
and exploitation at work
• Children find out about the work and values of a charity that tackles
social deprivation
• Children run a campaign to promote awareness of the UN Convention
on the Rights of the Child

9

know how to keep yourself safe when
you are working and what the law does
to protect child workers from being
exploited

• Children find out the local by-laws on working hours and restricted
occupations relating to children and young people
• Children run a ‘safety in the classroom’ campaign

10

be aware of the help that is there for you
and how to make good use of it

• Year 7s tell Year 6s in a class blog about life in secondary school
• Children take part in a ‘people who help us’ class project

11

identify key qualities and skills that
employers are looking for

• Children play a careers discussion game using work problem cards, e.g.
‘What would happen if a bus driver turned up late for work?’
• Children write a job description for a babysitter and hold mock
interviews

12

show that you can be enterprising

• Children run a charity fund-raising event, e.g. a pet show or a plant stall
• Children take part in a design, production and marketing game, e.g.
making and selling varieties of crackers for different occasions

13

show that you can make sensible
decisions about saving, spending and
giving

• Children keep a pocket book with details of all their income and
outgoings
• Children compare terms and conditions on a range of children’s savings
products

14

make good use of information about
secondary-school options for you

• Children make a ‘To do’ list of things they want to find out and tick them
off after they’ve done them
• Children make a podcast of their impressions of secondary school after
attending a ‘taster day’

15

know how to make important plans and
decisions carefully

• Children make a T-chart and list the pros and cons of a choice they are
considering
• Children have a discussion using two piles of cards: one pile with
examples of decisions that they might be faced with and another pile
with examples of different styles of making decisions. They turn up
one card from each pile and discuss the consequences of making that
particular decision in that way

16

know how to make a good impression
when you apply to do things

• Children interview other children for positions on the School Council
• Children write a personal manifesto for a mock election

17

know how to handle transitions that are
challenging

• In circle time, children discuss their feelings as they prepare to leave
their present school and move to a new one
• Children use ‘Google maps – street view’ to trace their journey from
home to their new school

Key Stage 3

1

10

Learning outcome statement

Activities

describe yourself, your strengths and
preferences

• Pupils participate in a Social and Emotional Aspects of Learning (SEAL)
programme to develop their self and social awareness, manage their
feelings and become more effective learners
• Pupils complete a range of self-assessment exercises and record the
results in their e-portfolios
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2

tell your own story about what you
are doing to make progress, raise
your achievement and improve your
wellbeing

• Pupils tell the story of their earliest memories of what they were good at
and interested in. They look at their story for clues about what they are
like today
• As in medieval times, pupils use pictures and symbols on a personal
shield to identify who they are and tell others about themselves

3

explain how you have benefited as a
learner from career and work-related
learning activities and experiences

• In their small group, pupils review their experience of taking
responsibility for interviewing a visitor
• Pupils keep a skills log

4

describe different ways of looking at
people’s careers and how they develop

• Pupils find out how the careers of different members of staff have
developed and then reflect on the similarities and differences between
them
• Pupils create career timelines to summarise the career of someone they
admire

5

identify different kinds of work and why
people’s satisfaction with their working
lives varies

• In small groups, pupils research a job family and give ‘table
presentations’ at their own careers fair
• Pupils find out the purpose of work clothes/uniforms and whether
people like or dislike wearing them(linked to a school non-uniform day)
• Pupils read and discuss poems about work and working life

6

describe the organisation and structure
of different types of businesses

• Pupils investigate the types of businesses involved in the exploitation of
commodities such as coffee from the raw material stage to the finished
product
• Pupils list the jobs involved in getting an everyday item such as a tin of
beans to consumers
• Pupils make a spider diagram of the contractors and suppliers linked to
their own school

7

be aware of what job and labour market
information (LMI) is and what it can do
for you

• Pupils investigate opportunities for women in the STEM (science,
technology, engineering and maths) industries
• Pupils analyse local job vacancies using job vacancy websites/apps and
newspapers
• Pupils investigate the features of jobs in the ‘primary’ labour market
(e.g. high wages and benefits, longer lasting careers) and compare
them with jobs in the secondary labour market (e.g. low wage, limited
mobility within jobs and temporary careers)

8

identify how to stand up to stereotyping
and discrimination that is damaging to
you and those around you

• Pupils ask their alumni mentors for advice on how to combat
stereotyping and discrimination
• Pupils plan a programme of activities for Black History Month focusing
on landmark workplace discrimination cases

9

be aware of the laws and by-laws
relating to young people’s permitted
hours and types of employment; and
know how to minimise health and safety
risks to you and those around you

• Pupils write a true or false quiz to test other pupils’ knowledge of the
laws and by-laws relating to the employment of school-age children
• Pupils discuss how to avoid the problems shown in a cartoon picture of
hazards in the workplace

10

identify and make the most of your
personal networks of support including
how to access the impartial careers
information, advice and guidance that
you need

• Pupils create a mind map or visual representation of their networks of
careers influencers and supporters
• Pupils produce a guide to ‘making the most of information, advice and
guidance’ in their school

11

recognise the qualities and skills needed
for employability and provide evidence
for those you have demonstrated both in
and out of school

• Pupils watch short video clips and identify the qualities and skills that
support employability
• Pupils maintain a skills log recording their best demonstrations of the
qualities and skills needed for employability
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recognise when you are using the
qualities and skills you need to be
enterprising

• Pupils maintain a skills log recording their best demonstrations of the
qualities and skills needed for employability
• Pupils gain experience of event planning by working out the
programme, timings, publicity and budget for a school event such as a
fashion show or pet show. They review their contribution to the venture
• Pupils plan and deliver a series of environmental awareness projects as
part of their school’s ‘green school’ campaign

13

show that you can manage a personal
budget and contribute to household
and school budgets

• Pupils take part in a simulation that challenges them to manage a
household budget
• Pupils use a personal budget planner to work out a budget for the
summer holidays

14

look systematically at the choices and
opportunities open to you when you
reach a decision point

• Pupils brainstorm the criteria they will use to compare the subjects
available to them at Key Stage 4
• Pupils produce subject posters giving the facts about the qualifications,
skills and jobs they can gain by studying particular subjects

15

know how to negotiate and make plans
and decisions carefully to help you get
the qualifications, skills and experience
you need

• Groups form small company teams to promote tourism in the local area.
They have to negotiate their roles in the team and the main features of
the campaign
• Pupils engage in target-setting and review activities with their tutors
and subject teachers

16

know how to prepare and present
yourself well when going through a
selection process

• Pupils apply for leadership roles in the school, e.g. as School Council
representatives, peer mentors
• Pupils role play doing well in informal or unusual interview situations,
e.g. being interviewed for a part-time job in a shop when the
interviewer keeps breaking off to serve customers

17

show that you can be positive, flexible
and well-prepared at transition points in
your life

• Y8/9 pupils have back-up plans in case they cannot have all their firstchoice options
• Pupils write a guide for Year 6 pupils on how to make a success of the
move from primary to secondary school

Key Stage 4

12

Learning outcome statement

Activities

1

recognise how you are changing, what
you have to offer and what’s important
to you

• Pupils complete an occupational interests questionnaire and discuss the
results with their mentor
• Pupils describe what they like about how they have changed since Year 7

2

be positive about your own story and
the responsibility you are taking for
your own progress, achievement and
wellbeing

• Pupils write a chapter of their ‘career story’ about a recent success and talk
to a partner about how that episode has influenced the way they think
about themselves
• Pupils set personal and learning targets to build on their strengths rather
than eradicate their weaknesses

3

review and reflect upon how you have
benefited as a learner from career and
work-related learning activities and
experiences

• Pupils choose the most important aspects of an experience they have just
had and reflect on what they have learned. They repeat the activity after a
period of time to see if their perspective has changed
• Students who have had placements in similar working environments
compare and contrast what they learnt from their work experience

4

explain key ideas about career and career
development

• Pupils weigh up the pros and cons of single-track careers, serial careers,
portfolio careers and lifestyle careers
• Pupils explore the dynamics of ‘occupational’ careers (e.g. teaching),
‘organisational’ careers (e.g. in the Army) and ‘boundaryless’ careers
characterised by frequent job switching
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5

explain how work is changing and how
this impacts on people’s satisfaction with
their working lives

• Pupils analyse stories in the news about the factors that affect the
mental health of workers
• Pupils talk to alumni about how their jobs are likely to change in the
next 5-10 years

6

explain different types of businesses,
how they operate and how they
measure success

• Pupils look at the pros and cons of different kinds of business entities,
e.g. sole trader, partnership, company and franchise in the private sector
• Pupils compare and contrast their experience of taking part in two
different enterprise simulations – one based on a share-holder model
and the other based on a co-operative model

7

find relevant job and labour market
information (LMI) and know how to use
it in your career planning

• Pupils analyse national and local data on the destinations of last year’s
leavers and consider possible implications for their own plans
• Specially trained pupils show their peers how to use online LMI sources

8

recognise and challenge stereotyping,
discrimination and other barriers to
equality, diversity and inclusion; and
know your rights and responsibilities in
relation to these issues

• Pupils interview employers about good practice in carrying out their
duties under the Equality Act 2010 ‘to make reasonable adjustments to
their workplaces to overcome barriers experienced by disabled people’
• Pupils investigate progress in tackling ‘the glass ceiling’ in the leading
professions, e.g. engineering, architecture, law, medicine, accountancy

9

be aware of your responsibilities and
rights as a student, trainee or employee
for following safe working practices

• Pupils carry out a risk assessment of an indoor space at school, e.g. a
laboratory, classroom, dining hall, cloakroom
• Pupils research health and safety requirements and guidelines for tools
and equipment that they use, e.g. VDU, keyboard, machine tools in the
Design and Technology workshop

10

build and make the most of your
personal networks of support including
making effective use of impartial careers
information, advice and guidance

• Pupils discuss their options with family, friends/social network, school
staff and careers specialists and carefully weigh up the advice received
• Pupils examine through case studies what impartiality means when it is
applied to careers guidance practice

11

show that you have acquired and
developed qualities and skills to improve
your employability

• Pupils use the Centre for Education and Industry (CEI) Learning
Frameworks to record key skills and plan and carry out work experience
tasks
• Pupils practise filling out the sections on sample application forms that
ask them to provide evidence of the skills and qualities that they have
demonstrated

12

show that you can be enterprising in the
way you learn, carry out work and plan
your career

• Local employers run a session on techniques of successful marketing
and then set a marketing challenge such as how to promote healthy
eating
• Pupils assess themselves on the career adaptability scale and discuss
with their tutor how they are going to follow up the results

13

show that you can manage your own
money, understand personal financial
documents and know how to access
financial support for further study and
training

• Pupils calculate the cost of higher education and how the return on
their investment can be managed
• Pupils complete online modules explaining tax and national insurance
matters

14

research your education, training,
apprenticeship, employment and
volunteering options including
information about the best progression
pathways through to specific goals

• Pupils draw up a list of questions to ask stallholders that they want to
meet at a forthcoming careers fair
• Pupils watch a theatre group production on ‘Your Choices at 16+’ and
then participate in a discussion workshop about what it means to them

15

know how to make important plans
and decisions carefully including how to
solve problems and deal appropriately
with influences on you

• Pupils learn how to weigh up different factors affecting their decisions
by using the decision matrix method
• Pupils take part in role plays to practise using the three main styles of
communication and conflict resolution (i.e. being passive, assertive or
aggressive)
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know your rights and responsibilities in
a selection process and the strategies to
use to improve your chances of being
chosen

• Pupils take part in a mock interview for a suitable position (e.g. an
apprenticeship, a college place or a job) and prepare a CV beforehand
• Pupils complete a ‘true’ or ‘false’ quiz about questions relating to
equality of opportunity that interviewers are not allowed to ask
candidates

17

review and reflect on previous transitions
to help you improve your preparation for
future moves in education, training and
employment

• Pupils recall the range of experiences that they and others had when
making decisions at 13+ and suggest how the lessons learnt can be
applied to their decisions at 16+
• Pupils say what they think should be in an induction programmes for
young people going into the sixth form, a college, work-based learning
or an apprenticeship

Learning outcome statement

Activities

1

assess how you are changing and
be able to match your skills, interests
and values to requirements and
opportunities in learning and work

• Students complete a personal skills audit and review
• Students write a statement of their career values for the personal portfolio
they are keeping

2

create positive accounts of your own
story emphasising the responsibility
you are taking for managing your own
progress, achievement and wellbeing

• Students pick up cards that present them with various career dilemmas
(e.g. my results are worse than expected, my results are better than
expected) and must explain to a partner how they would let it impact on
their future ‘career story’
• Students co-construct a personal statement for an application they are
making (e.g. through UCAS) with the aid of a trusted adult

3

be proactive in taking part in career
and work-related learning activities and
assessing the benefits to you as a learner

• Students select an activity in which to participate that will give them
evidence of a track-record or relevant experience that will stand them in
good stead when they submit their applications
• Students complete a learning styles questionnaire and assess how they
can best use their preferred style when participating in careers and workrelated activities
• Students reflect on whether they have learnt from an experiential learning
activity in the way that Kolb puts forward in his experiential learning cycle

4

explain the impact of changing career
processes and structures on people’s
experience and management of their
own career development

• Students explore the notion of ‘careership’ by comparing and contrasting
different systems of advancement, e.g. the cursus honorum in Roman
times, apprenticeships, the training regimes of sportspeople and instantfame TV talent competitions
• Students discuss the relevance of career construction theory (Savickas)
to the way they understand and expect to manage their career
development

5

recognise the personal, social and
economic value of different kinds of
work and be critically aware of key
debates about the future of work

• Students interrogate the key ideas coming out of think tanks such as the
FutureWork Forum
• Students invite a guest speaker to talk about the meaning of work in the
teachings of the great world religions

6

explain how what businesses do, the
way they operate and the way they
measure success is changing

• Students undertake investigations for the Extended Project Qualification
into topics such as corporate social responsibility, sustainable economic
development, virtual businesses and globalisation
• Students complete a work experience assignment into changing
organisational structures and follow this up by pooling information about
trends

7

draw conclusions from researching
and evaluating relevant job and labour
market information (LMI) to support your
future plans

• Students test the hypothesis that starting salaries are related to the
number of years it takes to train to do the job
• Students investigate trends in HE admissions and consider possible
implications for their own plans

Post 16

14
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8

reflect critically on the ethical, legal
and business case for equality, diversity
and inclusion in the workplace and the
implications for your behaviour and
others

• Students debate the motion that “In too many companies the ‘business
case for diversity’ is still only skin deep”
• An HR manager explains company policy and staff codes of conduct on
matters such as bullying and harassment in the workplace

9

recognise different levels of risk and
understand your responsibilities and
rights as a student, trainee or employee
for observing safe working practices

• Students investigate a range of health and safety issues, e.g. lone
working, working at height, working time
• A trade unionist explains the role of trade unions in helping to make
work places safer

10

develop and make the most of your
personal networks of support and show
that you are a proactive and discerning
user of impartial careers information,
advice and guidance

• Students find out the strategies self-employed people use to market
themselves safely online using networking tools such as LinkedIn and
Twitter
• Students brainstorm where and how to access face-to-face and online
help. They explain what they would do to prepare for and follow up a
careers interview

11

explain what you are doing to improve
your employability and to meet the
expectations of employers and coworkers

• Students review what they have learned about the discipline and
responsibilities of work from participation in work experience and/or
voluntary work
• Students evaluate their contribution to the work of a team

12

develop and apply enterprising qualities
and skills in your approach to learning,
work and career planning

• Students design two revision timetables for themselves – one taking up
15 per cent less time than the other. They carry out a risk assessment of
cutting down on the time available.
• Students take part in a reality-show type of competition to win a young
entrepreneur of the year award

13

develop your personal financial
capability to improve the decisions you
make that affect your everyday living,
further study, training and work

• Students investigate the personal financial implications of working for
themselves
• Students work out the cost of higher education and compare the likely
return on investment for different subjects studied

14

research and evaluate progression
pathways and return on investment
for the higher and further education,
training, apprenticeship, employment
and volunteering options that are open
to you

• Students make plans beforehand to get the most out of a careers and
opportunities fair
• Students research and evaluate newly emerging alternatives to the
standard three-year degree course at a UCAS institution

15

know how to make career enhancing
plans and decisions

• Students work in groups to design a digital decision support system to
aid career choice and discuss its potential efficacy
• Students create a sustainable individual learning plan

16

know how to prepare for, perform well
and learn from your participation in
selection processes

• Students explore social attitudes to variations in spoken language in
interview situations
• Students practise filling in and revising online application forms
• Students practise how to perform well when completing a group
problem-solving exercise as part of a selection process

17

know how to develop and use the
strategies you will need to cope with
the challenges of managing your career
transitions

• Students make preparations for the post-results period in the event that
their exam results are not what they expected
• Students critique the personal transition curve model by seeing if its
stages correspond to the feelings they experienced during a previous
transition and they discuss its relevance to handling future transitions

describe what you are like, what you are good
at and what you enjoy doing

talk positively about what you would like to do

identify what you like about learning from
careers and work-related activities and
experiences

Self-awareness

Self-determination

Self-improvement as a learner

be aware that people feel differently about the
kinds of work they do

describe a local business, how it is run and the
products and/or services it provides

describe the main types of employment in
your area now and in the past

be aware that you have the same rights to
opportunities in learning and work as other
people

know how to keep yourself safe when you
are working and what the law does to protect
child workers from being exploited

Investigating work and working life

Understanding business and industry

Investigating jobs and labour market
information (LMI)

Valuing equality, diversity and inclusion

Learning about safe working practices
and environments
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be aware of different ways of looking at
people’s careers and how they develop

Exploring careers and career
development

16

KS2

Aspects of learning

Learning about careers and the world of work

KS2

Aspects of learning

be aware of the laws and by-laws relating to
young people’s permitted hours and types
of employment; and know how to minimise
health and safety risks to you and those around
you

identify how to stand up to stereotyping and
discrimination that is damaging to you and
those around you

be aware of what job and labour market
information (LMI) is and what it can do for you

describe the organisation and structure of
different types of businesses

identify different kinds of work and why
people’s satisfaction with their working lives
varies

describe different ways of looking at people’s
careers and how they develop

KS3

explain how you have benefited as a learner
from career and work-related learning activities
and experiences

tell your own story about what you are doing
to make progress, raise your achievement and
improve your wellbeing

describe yourself, your strengths and
preferences

KS3

be aware of your responsibilities and rights as a
student, trainee or employee for following safe
working practices

recognise and challenge stereotyping,
discrimination and other barriers to equality,
diversity and inclusion; and know your rights
and responsibilities in relation to these issues

find relevant job and labour market
information (LMI) and know how to use it in
your career planning

explain different types of businesses, how they
operate and how they measure success

explain how work is changing and how this
impacts on people’s satisfaction with their
working lives

explain key ideas about career and career
development

KS4

review and reflect upon how you have
benefited as a learner from career and workrelated learning activities and
experiences

be positive about your own story and the
responsibility you are taking for your own
progress, achievement and wellbeing

recognise how you are changing, what you
have to offer and what’s important to you

KS4

Progression - This chart shows progression in the areas of career and work-related learning from Key Stage 2 to post 16.
Developing yourself through careers and work-related education

2. The ACEG Framework

recognise different levels of risk and
understand your responsibilities and rights as
a student, trainee or employee for observing
safe working practices

reflect critically on the ethical, legal
and business case for equality, diversity
and inclusion in the workplace and the
implications for your behaviour and others

draw conclusions from researching and
evaluating relevant job and labour market
information (LMI) to support your future plans

explain how what businesses do, the way they
operate and the way they measure success is
changing

recognise the personal, social and economic
value of different kinds of work and be critically
aware of key debates about the future of work

explain the impact of changing career
processes and structures on people’s
experience and management of their own
career development

P16

be proactive in taking part in career and workrelated learning activities and assessing the
benefits to you as a learner

create positive accounts of your own story
emphasising the responsibility you are taking
for managing your own progress, achievement
and wellbeing

assess how you are changing and be able
to match your skills, interests and values to
requirements and opportunities in learning
and work

P16

identify key qualities and skills that employers
are looking for

show that you can be enterprising

show that you can make sensible decisions
about saving, spending and giving

make good use of information about
secondary-school options for you

know how to make important plans and
decisions carefully

know how to make a good impression when
you apply to do things

know how to handle transitions that are
challenging

Preparing for employability

Showing initiative and enterprise

Developing personal financial capability

Identifying choices and opportunities

Planning and deciding

Handling applications and selection

Managing changes and transitions
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be aware of the help that is there for you and
how to make good use of it

Making the most of careers information,
advice and guidance

17

KS2

Aspects of learning

Developing your career management and employability skills

2. The ACEG Framework

show that you can be positive, flexible and
well-prepared at transition points in your life

know how to prepare and present yourself well
when going through a selection process

know how to negotiate and make plans
and decisions carefully to help you get the
qualifications, skills and experience you need

look systematically at the choices and
opportunities open to you when you reach a
decision point

show that you can manage a personal budget
and contribute to household and school
budgets

recognise when you are using the qualities
and skills you need to be enterprising

recognise the qualities and skills needed for
employability and provide evidence for those
you have demonstrated both in and out of
school

identify and make the most of your personal
networks of support including how to access
the impartial careers information, advice and
guidance that you need

KS3

review and reflect on previous transitions to
help you improve your preparation for future
moves in education, training and employment

know your rights and responsibilities in a
selection process and the strategies to use to
improve your chances of being chosen

know how to make important plans and
decisions carefully including how to solve
problems and deal appropriately with
influences on you

research your education, training,
apprenticeship, employment and volunteering
options including information about the best
progression pathways through to specific
goals

show that you can manage your own money,
understand personal financial documents
and know how to access financial support for
further study and training

show that you can be enterprising in the way
you learn, carry out work and plan your career

show that you have acquired and developed
qualities and skills to improve your
employability

build and make the most of your personal
networks of support including making
effective use of impartial careers information,
advice and guidance

KS4

know how to develop and use the strategies
you will need to cope with the challenges of
managing your career transitions

know how to prepare for, perform well and
learn from your participation in selection
processes

know how to make career enhancing plans
and decisions

research and evaluate progression pathways
and return on investment for the higher and
further education, training, apprenticeship,
employment and volunteering options that
are open to you

develop your personal financial capability to
improve the decisions you make that affect
your everyday living, further study, training
and work

develop and apply enterprising qualities and
skills in your approach to learning, work and
career planning

explain what you are doing to improve your
employability and to meet the expectations of
employers and co-workers

develop and make the most of your personal
networks of support and show that you are
a proactive and discerning user of impartial
careers information, advice and guidance

P16
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3. Managing strategy
The key to making the framework count is
to use it in a strategic way. The framework
has a part to play in:
• Raising aspirations
Good quality careers education helps children and young
people to raise their aspirations and unlock their potential (DCSF,
2009; Ofsted, 2011; Spielhofer et al., 2011; St Clair et al., 2011).
The outcomes under ‘Developing yourself through career and
work-related education’ encourage learners to develop selfbelief, self-determination and a commitment to improvement.
‘Learning about careers and the world of work’ enables learners to
widen their horizons. The ‘Developing your career management
and employability skills’ outcomes equip learners with the
‘wherewithal’ to realise their heightened aspirations.

•R
 aising achievement, especially for socially
disadvantaged children and young people
Effective careers and work-related education contributes to
raising achievement by strengthening learners’ motivation and
ambition. It helps learners to understand entry requirements
and relevant opportunities. It is also a vital part of the learning
contract between the learner and the school, especially for
learners with special educational needs and those targeted by
the Pupil Premium (such as pupils receiving free school meals
and looked after children). The theoretical underpinnings of
the ACEG framework (as reflected in the work of Peterson et al.,
2003; Lent et al., 2005; Howard and Walsh, 2011; Savickas, 2012)
show how career and work-related learning processes develop
learners’ cognitive and metacognitive skills to the benefit not
just of their career development but of their learning abilities in
general.

•E
 nsuring progression and sustainable
destinations
Schools are required to publish destination measures to show
certain kinds of participation achieved by students at the end
of Key Stage 4 and 5. The ACEG framework is concerned with
giving learners the understanding and skills to investigate
progression pathways, make effective use of support, make
and implement progression decisions wisely and cope with
transitions on the way (such as moving to a new school,
embarking on an apprenticeship or starting a job.) The emphasis
on ‘Learning about careers and work’ helps individuals to find
out about sound and sustainable opportunities in education,
training and employment.

• Engaging learners and NEET reduction
Effective careers and work-related education aligned to a relevant
and appropriate curriculum helps schools to improve motivation
to learn and behaviour and attendance. It can be a powerful
factor in preventing disengagement and re-engaging those
young people in the NEET category who are ‘open to learning’ or
‘undecided’ (NFER, 2012).
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You can use the framework to help you to:
• formulate the vision and commitment sections of your school’s
policy on careers and work-related education
• write a statement of entitlement about what learners can expect
• complete a needs analysis, i.e. to identify gaps in what your
learners know and can do
• audit your current provision in order to find out how good the
coverage and progression are
• get ideas for curriculum planning and development
• assess how well your learners are doing
• review the use you are making of resources and the
contributions of partners
• evaluate your current programme
• meet the elements of careers and work-related education quality
awards that refer to the achievement of career and work-related
learning outcomes
• communicate the benefits of careers and work-related education
to learners, parents and staff.
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4. Managing curriculum
Learning outcomes led curriculum planning involves assessing learners’ needs against
the framework and deciding the programme elements needed to meet their identified
needs.
Curriculum locations
Some or all of the following ‘delivery locations’ will be available in your own school. Some are easier to access and use effectively than
others. The challenge is how to select and combine different delivery locations for maximum impact, e.g. the ‘flipped classroom’ enables
staff to make the most of online and face-to-face learning.

Delivery locations

Examples

Information provision (e.g. libraries, websites, VLEs, social media,
posters, displays, assemblies)

• information on subject and course options
• information on LMI and occupations
• information on understanding business and industry
• topics and news items relating to careers and the world of
work
• materials and resources for career and work-related learning

Assessments and tests

• interest and skills questionnaires
• aptitude tests
• psychometric assessments
• computer-assisted guidance systems

Professional/specialist careers, education and employability
advice (e.g. face-to-face, online meetings and networking, email,
telephone)

• individual interviews, mentoring and coaching sessions
• small-group work
• chat
• tweets

Careers, education and employability advice delivered by nonspecialists, e.g. tutors, peer mentors, parents/carers, employers,
trade unionists

• individual interviews, mentoring and coaching sessions
• small-group work
• chat

Learning management (e.g. target-setting, managing progress)

• use of portfolios and e-portfolios for planning, review and
reflection
• action planning
• individual learning planning
• personal development planning

Curricular interventions (e.g. as part of separately-timetabled
careers education, PSHE, citizenship, enterprise education,
personal finance education; as part of cross-curricular learning;
as career and work-related learning embedded in subjects and
courses; as enrichment activities

• teaching
• project-based learning
• active, participative and experiential learning, e.g. role plays,
simulations, mini-enterprises, co-operative learning activities,
visits (e.g. to colleges, work-based learning providers,
universities, workplaces, careers and skills fairs), visitors (e.g.
talks, demonstrations and hands-on), work experience and
volunteering, work shadowing
• online/interactive, e.g. games, e-learning, virtual worlds and
mixed reality classrooms
• assessment

Extra-curricular activities

• clubs (e.g. languages, STEM)
• competitions
• charity fund-raising
• sports teams
• productions (e.g. drama, music)

Adapted from ‘A taxonomy of schools-based careers-work’ by Hooley, Marriott, Watts and Coiffait
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4. Managing curriculum
Planning a careers and work-related education
programme
Programme planning aims to ensure that learners experience
a careers and work-related curriculum, as part of their overall
education, which provides:
• continuity and coherence
• sequencing and progression in learning
• breadth and balance
• challenge
• inspiration
• equality of opportunity.
Programmes can be constructed using different organising
principles:

•A
 ctivity-based planning
One way is to choose ‘activities’ for different groups. This is a
pragmatic and action-centred way of delivering a programme
which is easy to implement, but can result in a disjointed
programme characterised by ad hoc and bolted-on events.
Examples include:

• Career progression cycles
Another way of organising a programme is to use the structure
provided by identifiable career progression cycles. This approach
to curriculum planning focuses on the career progression cycles
experienced by learners between Year 6 and age 19. It is based
on the idea that career change is the norm. Periods of career
maintenance and incremental change are interspersed with
periods of transformational change (e.g. major changes associated
with changing schools and getting a job or later in life with
getting promotion, changing jobs, unemployment, re-entering
the labour market, redundancy and retirement).
The basic features of each career progression cycle are shown
below.

po
Op

ities and cha
rtun
nc
es

Finding
out

Taking
it in

The
individual

• themed learning days
•C
 elebrating an event across the school, e.g. national careers
week, national science and engineering week
• e nrichment activities such as work experience
• t he use of published schemes.
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Going
for it
I n f l ue n c e r s

Planning
and
deciding
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4. Managing curriculum
Most learners going through the English education system will complete four cycles between Y6 and Y13. The four cycles are:
Y6-7

e.g. moving from primary to secondary school

Y8-9

e.g. choosing Key Stage 4 options, moving from school to college

Y11

e.g. choosing post-16 options, moving from school to college, embarking on an apprenticeship

Y12-13

e.g. choosing options at 17+ and/or 18+, moving from school to university, embarking on a higher apprenticeship

The ‘career progression cycle’ model places individuals at the centre as agents of their own careers. This ties in with the ACEG framework’s
focus on ‘Developing yourself through careers and work-related education’.
The cycle itself has two stages in the preparatory phase and two stages in the enacting phase. There may be overlaps between the four
stages. The stages are described below with reference to the key areas of learning from the framework that relate to each stage of the
cycle.
Stage

Description

Key areas of learning

Finding out

Learners participate in the activities and experiences in the
curriculum that the school arranges for them. They can also benefit
from extra-curricular activities and informal, everyday activities. At
this stage, they are finding out about themselves as well as exploring
and investigating careers and work-related knowledge, skills and
attitudes.

Self-awareness
Exploring careers and career development
Investigating work and working life
Understanding business and industry
Investigating jobs and LMI
Learning about safe working practices and
environments

Taking it in

This is the stage when learners process and assimilate what they
have discovered about themselves and the worlds of further
learning, careers and work by engaging in reviewing, recording and
reflecting.

Self-improvement as a learner
Valuing equality, diversity and inclusion (EDI)
Making the most of careers IAG

Planning
and
deciding

The frequency of decision and transition points in the education
system require learners to be ‘planful’ and to make ‘pragmatically
rational’ decisions about what they are going to do next, and where
possible, what next after that.

Making the most of careers IAG
Developing personal financial capability
Identifying choices and opportunities
Planning and deciding

Going for it

This is the stage of making it happen, for example, by seeing through
a transition or change of circumstances that is required. It may also
involve getting a track record to demonstrate commitment to a
chosen path or going through a selection and recruitment process.

Making the most of careers IAG
Preparing for employability
Showing initiative and enterprise
Handling applications and selection
Managing changes and transitions
Forum

The outer ring of the model shows how ‘opportunities and chances’ and ‘influencers’ have an impact on individuals as they progress
through the stages of the cycle. Various learning outcome statements in the framework are there to help individuals understand and
where possible exercise some control over these factors.

21

Contextual factors

Description

Key aspects of learning

Opportunities and
chances

Learners need to understand how aspects of the
opportunity structure can liberate or constrain them
and what they can do about it. Luck, fate or chaos (call
it what you will) can also have a bearing on the career
progression of learners. They need to know how to
evaluate both structured opportunities and those that are
thrown up by chance.

Exploring careers and career development
Investigating work and working life
Investigating jobs and labour market
information.
Valuing equality, diversity and inclusion
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4. Managing curriculum
Influencers

Individual careers are not developed or experienced
in isolation from the ‘significant others’ in learners’ lives.
Learners can be influenced by their families, friends
and the professionals they come into contact. They
need to know how to network, negotiate and mediate
relations with those whose views and actions can have a
significant impact on their careers and working lives.

Self-determination
Exploring careers and career development
Making the most of careers information and
advice

A careers and work-related programme built around these career
progression cycles offers a spiral curriculum in which learners’
augment their understanding and skills in each new cycle.

• Enquiry learning
A curriculum for careers and work-related education can also be
built around cognitive or critical enquiry questions. Well-framed
questions can engage, challenge and inspire learners. Questions can
be arranged in a progressive sequence to develop learners’ thinking.
Different ways of generating enquiry questions are possible:
• brainstorm the ‘big ideas’ in careers and work-related education
that you want learners to understand and think about
• ask learners and staff to tell you the questions to which the
programme needs to provide answers
• take each learning outcome in the ACEG framework and ask
yourself ‘What questions do my learners need to be able to answer
in order to achieve this learning outcome?’
This approach offers a flexible approach to curriculum planning and
development. Main questions can be broken down into subsidiary
questions (steps on the way to reaching an answer to the main
question). It encourages rigour in career learning and the use of
effective pedagogy (e.g. problem-based enquiry). Questions can
also be selected to encourage different types and levels of critical
thinking:

Levels of critical thinking (Ciardiello, 1998)

22

Level

Focus

Keywords

Examples

Memory questions

identify, name, define

who, what, where, when

Name three supermarket chains

Convergent
thinking

explain, compare, contrast, state
relationships

why, how, in what way

How do employers choose
between applicants?

Divergent thinking

predict, hypothesize, infer,
reconstruct

imagine, suppose, predict, if…
then…, how might…, can
you create…, what are some
consequences…

Where will you be in your career in
ten years’ time?

Evaluative thinking

value, judge, defend, justify
choices

defend, judge, justify, what do you
think…, what is your opinion…

What does career happiness mean
to you?
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4. Managing curriculum
An example of this approach is the cegnet scheme of work for careers education 11-19 (2008). Enquiry questions provided the title for
units of work. Most units were described as ‘short units’ which could be delivered in a few lessons organised in a block. However, some
units were described as ‘continuing units’ (e.g. units 2, 8 and 13) as they required frequent and continual inputs, e.g. for target-setting,
action planning and reviewing.

The cegnet scheme of work (2008)
KS3 units
1. What will I learn in CEG?
2. What am I like?
3. Why do people work?
4. How do people investigate the world of work and its opportunities?
5. How do I make best use of careers information?
6. What’s involved in making decisions at 13+?
7. What is the world of work like?
KS4 units
8. How am I changing?
9. How can work experience help me?
10. What’s involved in managing decisions and transitions at 16+?
11. How do I make effective applications?
12. How do people deal with problems at work?
Post 16 units
13. How do I manage my career?
14. How are careers changing?
15. How can I improve my ‘career capital’?
16. What’s involved in choosing FE, training or employment at 17+?
17. What’s involved in choosing higher education?

A variant of the teacher-led enquiry learning model is the collaborative curriculum model. In this approach, learners are self-organised and
self-determining. They negotiate with the teacher and each other about what is to be learned. Importance is placed on peer-to-peer based
teaching and learning. Learning is shared across individuals’ social networks. The teacher is also a fellow learner and is not expected to have
expert knowledge of all occupations and labour markets. The framework of learning outcomes helps individuals to describe their learning
needs when the curriculum and learning contracts are being agreed.
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5. Teaching, learning and assessment
What does good careers and work-related
teaching look like? One way of answering
this is to identify the generic features of
good practice and the strategies that work
well in all teaching.
Effective teaching
NFER (2012b) has analysed 25 reports from the last five years and
come up with a list of key features of effective teaching. The NFER
argues that while it is valuable to identify the features that enable
good teaching, we need to look beyond that at the features that
ensure effective teaching. Fundamental to effective teaching is
teachers who have a deep understanding of their own practice and
the context in which they are working and have a commitment to
change and continual improvement.

Teaching environment

Teaching approaches

Teacher characteristics

• calm, well-disciplined, orderly

• interactive (working and learning
together – social constructivism)

• good subject knowledge

• safe/secure
• an ethos of aspiration and
achievement for all
• positive emotional climate
• purposeful, stimulating
• bright, attractive and informative
displays
• clean, tidy and well organised
• new or redesigned building/spaces
• lower class size

•u
 se of teacher-pupil dialogue,
questioning
•m
 onitoring pupil progress (including
the use of feedback)

• self-efficacy/belief
• high expectations
• motivational
• provides challenge

•p
 upil assessment (including AfL)

• innovative/proactive

•p
 upil agency and voice (active
engagement in their learning)

• calm

• e nquiry-based
• e ffective planning and organisation
• s caffolding learning
•b
 uilding on the prior experience and
learning of pupils (a constructivist
theory of learning)

• caring
• sensitive
• gives praise
• uses humour as a tool
• engenders trust and mutual respect
• flexible (where appropriate)

•p
 ersonalisation, responding to
individual needs

• builds positive relationships with pupils
(relationships for learning)

•h
 ome-school learning, knowledge
exchange

• self-reflecting

•u
 se of new technology/ICT
• c ollaborative practice
•g
 ood use of teaching assistants (TAs)
• c reative use of visits/visiting experts
Source: Rowe, N., Wilkin, A. and Wilson, R. (2012). Mapping of Seminal Reports on Good Teaching (NFER Research Programme: Developing the Education Workforce). Slough: NFER.
http://www.nfer.ac.uk/nfer/publications/RSGT01/RSGT01.pdf
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5. Teaching, learning and assessment
Careers and work-related education: approaches that work
The following are examples of processes and methods that can be effective in achieving careers and work-related learning outcomes:

• Portfolio learning
What is it?
• A careers portfolio or e-portfolio is a collection of materials put together by the learner to support their career development, e.g.
skills profile, action plans, personal statements, CVs, experiences and achievements log, certificates, careers research, record of
applications
• It is a powerful learning environment that encourages reflection and review
Aspects of learning

Practical tips

Self-awareness

•Encourage learners to use their portfolio as a means of telling their own career story

Self-determination

• Consider its wider application across the curriculum for supporting and tracking learners’
progress

Self-improvement as a learner
Making the most of careers
information, advice and guidance
Planning and deciding
Handling applications and selection

• Design a sustainable system that is not too time-consuming for learners or staff
• Emphasise the practical benefits to learners of keeping a portfolio, e.g. much easier to
find the information they require for their applications and interviews
• Can be used to support transition, e.g. ‘transition passports’ for Key Stage 2 pupils
moving into Key Stage 3

Managing changes and transitions

• Tutoring, coaching and mentoring
What is it?
• Support given to individuals or small groups by dedicated staff to facilitate their learning and development
• Tutoring, coaching and mentoring imply differences of emphasis but the roles overlap depending on how staff choose to
interpret their duties. Tutors tend to focus on helping individuals to manage their learning, providing pastoral support, teaching
aspects of personal development and carrying out administrative duties. Coaches motivate individuals and help them to perform
at their best so they can achieve their goals. Mentors pass on their greater experience to help their mentees make progress.

Elements of learning

Practical tips

Self-awareness

• Staff in these roles are first-in-line helpers and need professional learning opportunities
to carry out their roles effectively

Self-determination
Self-improvement as a learner
Making the most of careers
information, advice and guidance
Identifying choices and opportunities
Planning and deciding
Handling applications and selection
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• Vertical tutor groups provide opportunities for mentoring by students
• Business mentoring schemes can be very effective in helping learners at risk of
becoming disconnected from learning
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5. Teaching, learning and assessment
• Tests and questionnaires
What is it?
• Can include self-assessment tools, e.g. card sorts, questionnaires, psychometric tests, occupational interest questionnaires,
aptitude tests

Elements of learning

Practical tips

Self-awareness

• Request free trial logins so that you can evaluate programs before buying licences

Self-determination

• On-line tests can be administered efficiently and results are immediate

Making the most of information, advice
and guidance

• Respect the age-range suitability of the tests you want to use

Identifying choices and opportunities

• Build in time for helping individuals to review their test results; and involve parents/
carers in providing follow-up support

Planning and deciding

• Encourage learners to keep their results in their career portfolios/e-portfolios

Handling applications and selection
Managing changes and transitions

• Information and communication-based learning
What is it?
• Information can be accessed online through websites, apps, social networking media (e.g. Facebook, Twitter, You Tube), virtual
worlds (e.g. Second Life) and augmented reality environments
• Communication tools include wikis, blogs, instant messaging, emails, podcasts

Elements of learning

Practical tips

Self-awareness

• Work closely with IT staff to find out what is happening in IT across the whole
organisation so that careers and work-related education can benefit too

Self-determination

• Mediate young people’s use of careers websites, e.g. signpost sites to help them avoid
wasting their time trying to find the information they are looking for
• Design webquests to point learners towards websites and resources that will give them
the answers they are looking for
• Provide cyber safety training for individuals
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5. Teaching, learning and assessment
• Enquiry learning (dialogic, project-based, problem-based)
What is it?
• An approach to learning that stimulates learners’ thinking skills.
• Dialogic teaching relies on the teacher’s skilful use of questioning and discussion.
• Project-based learning provides opportunities for learners to manage complex data and present the finished work to an
audience
• Problem-based learning is a way of enabling learners to develop transferable skills in the course of solving problems
Elements of learning

Practical tips

Self-improvement as a learner

•U
 se questions to scaffold individuals’ learning and help them to make leaps in their
learning

Exploring careers and career growth
Investigating work and working life
Understanding business and industry
Investigating jobs and labour market
information (LMI)

• E nquiry learning is particularly suited to the discussion of controversial issues in careers
and work
•D
 o not neglect the importance of stimulating learners’ interest first in order to get them
to engage in dialogue. This can usually achieved with a well-chosen starter activity or
relevant assembly

Valuing equality, diversity and inclusion
Learning about safe working practices
and environments
Developing personal financial
capability
Identifying choices and opportunities
Planning and deciding
Handling applications and selection

• Co-operative learning
What is it?
• The essence of co-operative learning is collaborative group work (not just learners working on their own on the same table!)
• Cooperative learning develops vital employability skills – most of the work that gets done in industry is the result of teams that
perform well
Elements of learning

Practical tips

Self-awareness

• Develop learners’ ability to work effectively in teams from one year to the next – Don’t
expect learners to be able to work well in a team if they are not used to it

Investigating work and working life
Understanding business and industry
Investigating jobs and labour market
information
Valuing equality, diversity and
inclusion
Preparing for employability
Showing initiative and enterprise
Identifying choices and opportunities
Managing changes and transitions
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• Help learners to understand cooperative learning at the metacognitive level, e.g.
introduce them to the theory of the stages of group development (forming, storming,
norming, performing, mourning)
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5. Teaching, learning and assessment
• Active learning
What is it?
• Active learning is ‘learning by doing’. It involves the active participation of learners.
• Typical activities include business games/careers games, mini-enterprises, role plays, simulations and public presentations
(performances of understanding)

Elements of learning

Practical tips

Self-awareness

• It can be a very good way of enabling the learner voice

Self-improvement as a learner
Exploring careers and career
development
Investigating work and working life

• It can also be a good way of engaging with employers who can observe, advise and
provide feedback on the activity
• Good preparation and management are essential to ensure success

Understanding business and industry

• Ensure clear objectives for the activity

Investigating jobs and labour market
information (LMI)

• Seek constructive feedback and evaluation to check the learning that took place

Valuing equality, diversity and inclusion
Maintaining health and safety
Developing personal financial
capability
Showing initiative and enterprise
Identifying choices and opportunities
Planning and deciding

• Experiential learning
What is it?
• Experiential learning is intense learning (‘learning in the raw’) based on direct, first-hand experience. It is not sufficient to merely
‘have an experience’ – to maximise the learning, prepare learners beforehand and structure debriefing and reviewing activities
afterwards. Learners can go on re-interpreting experience long after having the experience itself so it is worth building in
opportunities for further reflection later
• Examples include work experience, work shadowing, visits to workplaces, ‘taster days’ and virtual experiences (e.g. on Second Life)
Elements of learning

Practical tips

Self-awareness

• It’s what students do when they are work shadows or visitors that can transform the
learning from being merely experience-based to becoming experiential

Understanding careers and career
growth
Understanding work and working life
Understanding business and industry
Valuing equality, diversity and
inclusion
Learning about safe working practices
and environments
Preparing for employability
Showing initiative and enterprise
Identifying choices and opportunities
Handling applications and selection
Managing changes and transitions
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• Work places are expansive learning environments – make the most of them by giving
learners challenging tasks that will develop their higher order learning skills, e.g. the
ability to transfer and apply the learning to new situations
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5. Teaching, learning and assessment
• Incidental and informal learning
What is it?
• ‘Hot knowledge’ – what young people really want to know
• Everyday learning outside school – ‘caught’ not ‘taught’
• Students’ part-time jobs, work experience and volunteering
• Extra-curricular activities, e.g. school productions, sports, after-school clubs
Elements of learning

Practical tips

Self-awareness

• Provide opportunities for students to recognise what they have learned in this way
and to be able to reflect on it and to continue to learn from it by re-interpreting what
happened to them long after the event

Self-determination
Self-improvement as a learner
Exploring careers and career
development
Investigating work and working life
Understanding business and industry
Learning about safe working practices
and environments
Making the most of careers
information, advice and guidance
Preparing for employability
Showing initiative and enterprise
Developing personal financial
capability
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• Make the effort to support parents/carers. (YELLIS survey in 2008 shows that nearly twothirds of Y11 pupils use parents/carers as a source of advice compared to only a quarter
who mentioned careers advisers or teachers)
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5. Teaching, learning and assessment
Lesson planning
A basic template for planning a career or work-related learning session is provided below.
Group
Title
Overview

Learning outcomes

Preparation and resources

Steps (timings)

Home tasks

Assessment

Evaluation
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Date

Time

Staff
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5. Teaching, learning and assessment
Notes:
• Steps - Make links to previous and next lesson, provide information about methods/activities (including differentiation) and timings
• Learning outcomes – Describe the SMART learning outcomes which the learner can achieve by taking part in this lesson. A model
for writing specific learning outcomes is included below. Talking about the intended learning outcomes at the beginning and end
of a session is a useful way of giving learners a road map for their own learning and helping them to assess what they have learned.
Reviewing learning is also important as it can highlight the sometimes valuable incidental and unplanned learning that can occur!
Writing SMART learning outcomes
Learning outcome statements should have:
• a stem giving the context of the learning, e.g. This Year 11 unit on options at 16+ will help you to...’
• an active verb expressing the level of cognitive processing or a behaviour or action, e.g. ‘decide…’
• an object or goal expressed in terms of the knowledge and understanding, skill or attitude to be developed, e.g. ‘between the
options open to you.’
This format will help you to write learning outcomes which are ‘SMART’, i.e. specific, measurable, achievable, relevant and timebound.
Bloom’s taxonomy provides a straightforward hierarchy of learning levels from simpler to more complex learning:

Learning level
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Action verb

Knowledge

Define
State
Recognise

Write
Recall
Be aware of

Underline
Select

Comprehension

Identify
Justify
Select
Indicate
Perceive

Illustrate
Represent
Name
Formulate

Explain
Judge
Label
Classify

Application

Predict
List
Find
Show
Perform

Choose
Reproduce
Compute
Use
Demonstrate

Construct
Select
Assess
Explain

Analysis

Analyse
Identify
Conclude
Criticise

Select
Separate
Compare
Contrast

Justify
Resolve
Break down
Differentiate

Synthesis

Combine
Restate
Summarise
Précis

Argue
Discuss
Organise
Derive

Select
Relate
Generalise
Conclude

Evaluation

Judge
Evaluate
Avoid
Recognise

Support
Validate
Determine
Criticise

Identify
Defend
Attack
Choose

Attitude

Prefer
Relate to
Be aware of

Recognise
Accept

Be motivated to
Be committed to
Identify with
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5. Teaching, learning and assessment
Assessing and accrediting career and workrelated learning
Assessment of career and work-related learning should be
practical, fair and valid (Barnes, 2009). Approaches that are fit for
purpose can make a real difference to outcomes for learners.
Useful tips and pointers include:
• Assessment is an integral part of the learning process. Learners
can learn from their assessment experiences especially if they are
challenging and fun.
• A range of assessment for learning techniques are available that
are not time-consuming to use and that will help learners to:
• recognise and assimilate what they’ve learned
• get personalised feedback (so that they know what they
need to do next)
• celebrate success
• develop as independent learners.
Assessment enables staff to identify learning needs, how well the
learner is doing and what the learner needs to do next. It also
helps staff to evaluate the programme. Studies point to the high
level of effectiveness of assessment for learning techniques (Black
& William, 1998).
• Learners are more likely to value and persevere with learning
and assessment that relates to their personal career, work and life
goals. Where feasible, learners should be encouraged to choose
and design their own assessment activities
• Sometimes your intention will be to assess how learning will
be used in a specific context; but some of the most useful
assessments try to identify how well the learning can be applied
or transferred to different contexts
• Assessment of learning is useful if the purpose is to inform others
about the learner and to produce standardised feedback so the
performance of one learner can be compared with others. The
timing and nature of this kind of assessment and associated
accreditation may be more outside the control of the teacher
and learner but wherever possible it should be aligned with the
programme.
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Suggested techniques include:
• Before assessing learning, identify appropriate performance
measures with the learner, e.g.: make sure that learners can
recognise what a ‘performance of quality’ looks like. (Writing
frames for CVs and personal statements are an example of this
approach)
• Make sure that learning outcomes for sessions are clear and
easily understood by students
• Use an observation checklist
• Encourage students to present what they have learnt, e.g. in
students’ own portfolios, in mindmaps, in role plays, etc.
• Use a structured reviewing techniques, e.g. two stars and a
wish (two things that went well and one thing that could be
improved)
• In plenaries, organise oral question-and-answer sessions.
Use open questions to elicit deep learning, e.g. ‘What were
you expected to do?’, ‘What went well?’, ‘What would you do
differently or better next time?’, ‘What do you need to do next?’,
‘What help do you need?’
• Elicit information, e.g. organise one-to-one learning
conversations with learners or vary the approach with ‘Hot
Seat’ questioning (i.e. an extended interaction with one learner)
or a ‘Goldfish Bowl’ discussion (i.e. inner and outer group
conversations). Other techniques include questionnaires,
sentence completion
• Train learners in the techniques of peer and self-assessment, e.g.
learners take it in turns to be the class rapporteur
• Before the end of a lesson, carry out spot-checks, e.g. straw poll,
‘thumbs up-thumbs down’ or ‘traffic light’ (red, amber, green)
review of what learners think they understand and can do
• Celebrate learning success by awarding certificates (including
certificates for different levels of achievement), holding
presentation assemblies (invite parents/carers), offering rewards
(e.g. stickers, House points, reward scheme points)
• Facilitate self-correction.
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